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ABSTRACT
With the internationalization of the English language and the rise of the Internet and other
computer-mediated forms of communication (CMC), researchers have examined what the
culture surrounding the English language includes, the literacy and language that is used in CMC
interaction, and how the above come together in the language classroom. This paper examines
performances on quizzes of two beginner ESL classrooms (one used a blog and one did not) to
see if using supplemental blog tasks affects culture acquisition. The cultural readings in the
textbook as well as the characteristics of blogs not present in textbooks were examined to see
what might be worthwhile about weblogs as teaching and learning tools. Results suggest that
blog tasks are helpful to students working towards acquiring culture when working with specific
texts and by exposing students to a new media - the form and operation of which can be culture
dependent.
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I. INTRODUCTION
The world today might be in many ways largely unrecognizable to a person from the
world that existed 200 years ago. The changes that have taken place during this time span have
seeped throughout all areas of society including religion, technology, transportation, food, music,
etc. The classroom too has changed not only in regards to who is allowed to enter it (women and
minorities), but also what is being taught there, how educators view what is being taught
(paradigm shifts), how information is being taught (new approaches) and the technology that is
utilized to do so. All of these changes have led to a barrage of question from researchers and
educators alike.
As it relates specifically to the language classroom, on the surface it may appear that
classroom material would not have changed much, but as language can be a reflection of the
society/societies that use it, this is far from the truth. In particular, English language teachers
and researchers have recently been interested in the relationship between language and culture
due to the spread of English internationally. There are many situations, for example, where
students may want to learn English and never really have the need to travel to a place where
English is spoken as a first language or to have an understanding of the culture that may be
encountered in such a place. In such a situation, English could be taught as an international
language. “The teaching and learning of an international language,” Sandra Lee McKay argues,
“must be based on an entirely different set of assumptions than the teaching and learning of any
other second or foreign language (2002, p. 1).” This option is one of many that have been
explored by researchers (Liddicoat 2011; McKay 2011). The question of what to teach as well
1

as how to teach is something that every teacher should consider according to the particular
situation in which they find themselves (Cortazzi & Jin 2009; Genc & Bada 2005; Gholson &
Stumpf 1996; Holliday 1994; McKay 2002; Liaw 2006; Olarte, Hine, & Quintero 2008).
Teachers—regardless of their particular educational environment—can utilize societal
changes. One of the aforementioned changes that has drastically affected society and language
has been the rise and spread of information technology and the Internet, a development that
changed the way that many people in the world communicate (Thorne 2007). Additionally
language used through these technologies has been found to have its own characteristics and
surrounding culture that in many ways constitute an entirely new literacy that students can be
taught and that is not necessarily aligned along genre lines (Begoña, Montesinos-López, PérezSabater & Turney 2009; Blogosphere 2006; Herring, Scheidt, Kouper, & Wright 2007; Herring,
Scheidt, Wright, & Bonus 2005; Larronda Ureta 2005). Many researchers have looked at
characteristics of computer-mediated communication and how they can be used successfully in
the classroom to foster language, culture and strategy acquisition (Alstaedter & Jones 2009;
Begoña et al., 2009; Lotherington, Neville-Verardi, & Ronda 2009; Olarte et al., 2008; Van
Compernolle & Abraham 2009;).
One type of computer-mediated communication that has experienced significant
popularity both inside and outside of academia is blogging. Blogging then has been studied
extensively by researchers from many fields who have looked at, among other things, the history
of blogs, the uses of blogs, how they stand apart as a genre, and how they differ across national,
ethnic and/or language borders (Begoña et al., 2009; Blogosphere 2006; Blood 2000; Herring et
al., 2007; Herring et al., 2005; Larronda Ureta 2005; Myers 2010; Richardson 2010; Thorne et
al., 2007). Researchers and teachers in education have looked at how blogs can be used in
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mainstream or first language classrooms (Richardson 2010; Thorne et al., 2007) and in some
second language classrooms (Douglass 2009; Negueruela–Azarola 2009; Thorne et al., 2007) to
teach a language or strategy goal. No studies, however, have considered the role of blogging as a
means of teaching culture in English language classrooms. This study will explore how
supplementing textbook material with blog tasks might affect/impact the teaching of culture in
an ESL classroom.

3

II. LITERATURE REVIEW
In English as a global language, David Crystal (2003) asks the question, “Why is English
the global language, and not some other?” He gives two answers to this question: “one is
geographical-historical; the other is socio-cultural” (p. 29). The geographical-historical follows
the spread of English from the British Isles to North America, the Caribbean and finally showing
that in the present day people in 75 countries depend upon the use of English in some way or
another. One particularly striking statistic that he gives is that “between the end of the reign of
Elizabeth I (1603) and the beginning of the reign of Elizabeth II (1952)” the amount of mother
tongue English speakers “increased almost fiftyfold to some 250 million” from the estimated 5 to
7 million that were inhabiting the Elizabethan British Isles (p. 30).
One of the reasons for this increase is the colonization of North America including the
areas that constitute the current day United States and Canada. The slave trade brought English
to the Caribbean where distinct varieties developed due to the intermixing of the other languages
(African and European) that had moved there as well. Australia and New Zealand were brought
English by two disparate groups: prisoners and missionaries respectively. South African, several
countries in West Africa and many areas of Asia (India, Singapore, etc.) later felt the influence
of Britain’s expanding colonial power, where even today English plays some relevant role in the
lives of the people who live there.
Today, Britain is no longer the superpower it was once. This position has been assumed
by the United States, which as Crystal states “continues to explain the world position of the
English language today” (p. 59). Both Britain and the United States, however, have contributed
4

much to global industry, trade, and technology. For example, “most of the innovations of the
Industrial Revolution were of British origin: the harnessing of coal, water and steam to drive
heavy machinery; the development of new materials, techniques and equipment in a wide range
of manufacturing industries; and the emergence of new means of transportation.” (p. 80) United
States inventions and industry were not far behind, developing human flight, railroads, the
assembly line and telephones, as well as manufacturing, energy, banking, transportation and
press empires.
Crystal continues to outline the social factors for the spread of English. This includes the
success of English-speaking countries in the two world wars of the twentieth century solidifying
the role of English in international relations with many peacekeeping, political and economic
organizations using English as a primary or official language. Additionally, he addresses the
primacy of English in media including in the press, advertising, broadcasting, cinema,
communication, and popular music. English is also the international language of the sea, air
travel and of much international tourism.
Perhaps the most relevant social factor related to this research is that of the emergence of
the English language at the forefront of information dissemination technology. As “steam
technology revolutionized printing…generating an unprecedented mass of publications in
English—technical manuals and leaflets, books of instructions, and proceedings of learned
societies” (p. 82), a lot of important educational information was widely available only in
English. This had the effect of many countries implementing English as a foreign language
programs in their education systems as well as their selecting English to have an official role in
their society in order to aid their citizens in gaining access to this information. With of all these
countries using English in some capacity, many language teachers have begun to question how

5

they should teach ‘English’ culture, an exceedingly less monolithic concept in the modern world
described above, to their students.
Kramsch (1998) points that those who argue for teaching a native speaker model (and so
by extension culture) miss that even native speakers do not match a single generalizeable mold,
making a native speaking expectation unrealistic. She argues that this pedagogical role be
reconsidered and replaced with the model of the intercultural speaker, which teaches students
what they need to know to navigate intercultural situations through language rather than
displaying a predetermined model of appropriateness. In other words, teaching students to be
cultured rather than about cultural studies (a different subject).
In Teaching English as an International Language, Sandra Lee expands on this idea of
teaching English through nontraditional content i.e. not strictly target culture information. She
writes three parts of a theory that she believes would be appropriate for teaching English as an
international language: “EIL teaching and learning must recognize the various ways in which
English is used within multilingual communities, …[that] many bilingual users of English do not
need or want to acquire native-like competence, …[and] EIL teaching and learning must be…
based on linguistic rather than attitudinal factors” (p. 125-156). She notes that teachers should
consider problems of intelligibility as separate from other linguistic differences in learner
language, that teachers should help learners develop strategies like those used by Kramsch’s
intercultural speaker, and that teachers help students develop “textual competence” (p. 128) i.e.
familiarity with how to access English-language texts.
Patrick Moran, in Teaching Culture: Perspectives in Practice outlines six outcomes for
cultural learning: “culture-specific understanding (intellectual insight and empathy regarding a
specific culture), culture-general understanding (insight into general concepts of culture and
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culture learning), competence (verbal and nonverbal cultural behaviors and skills), adaptation
(entry and adaptation into a specific culture), social change (critical thinking and action
regarding the target culture), and identity (transformations in the learner’s self-concept)” (p.
108). He points out that the choice of outcome that teachers choose should depend on the
outcomes they want for their students and that their students want for themselves. Moran also
looks at the four functions of the language that we use to learn culture: participation (knowing
how), description (knowing about), interpretation (knowing why), and response (knowing
oneself) (p. 39). Later in the book, he gives summaries of the models that teachers can use to
help their learners achieve these functions, which include the content, outcomes, activities and
teacher roles for each. In closing his book, he notes that, “the ultimate outcome, in my
experience, is not only the acquisition of language-and-culture, but also self-awareness and
personal competence – a capacity to enter other ways of life with purpose, confidence, and
empathy” (p. 155). Clearly, Moran’s outcomes and functions overlap in many ways, providing a
fairly general overview of the way that the teaching of culture can look in a language classroom.
Cortazzi and Jin (2009) build upon these thoughts to examine the way that textbooks
display culture and provide a framework for teachers to go about selecting materials based on
their classroom needs. They say that, “Culture learning through textbooks might also be seen as
a process of dialogue in which students negotiate meaning and identity vicariously with the
author of the textbook and its cultural content.” (p. 210) The careful selection of appropriate
pedagogical materials, therefore, is paramount to achieving established classroom goals. The
researchers provide checklists and outline the many ways that textbooks can engage students in
culture learning, giving educators a valuable tool. They point out though that any type of tool
used to measure or select classroom materials will itself be culturally slanted no matter the
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content of the material or the teaching environment. However, they do not completely disregard
these tools, saying only that teachers should be aware of their slant in order to select the best
materials for their students’ needs. Shin, Eslami, and Chen (2011) also examine the way that
culture is dealt with in ELT textbooks and provides a solid framework situated within related
research for examining the way that culture is presented in textbook selections. The idea of
teaching appropriately to any given educational context has been explored by many other
researchers and theorists (Cortazzi et al., 2009; Genc et al., 2005; Gholson et al., 1996; Holliday
1994; Liaw 2006; McKay 2002; Olarte et. al 2008).
These new conceptions of culture have been born out at the same time as another
important technological invention from the United States: the rise of the Internet. Although
created in America, the Internet seems to be showing vast potential for a more representative
language distribution. Internet World Stats website shows that while a 2010 (de Argaez) estimate
had English as the leading language of the Internet, it was followed fairly closely by Chinese and
a 2012 (de Argaez) estimate showed that residents of Asia dominated Internet use at 44%, with
Europe at 21.5% and North America at 11.4%. These statistics, moreover, show a rapid increase
in the use of the Internet in some populations with use in the Middle East skyrocketing 2,639.9
%, 3,606.7 % in Africa, 1,310.8 % in Latin America and the Caribbean and 841.9 % in Asia.
These areas also have the lowest percentage of the population using the Internet, which means
that there is much room for Internet use growth in these areas. Eventually then rising numbers of
internet use in non-English speaking areas may lead to the English language on the Internet
reflecting proportionally the number of L1 speakers in the world. This was already being seen
in the blogosphere as early as 2006 according to a report, “StateoftheBlogosphere” by Technorati
website, which has found that “English, while being the language of the majority of early
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bloggers, has fallen to less than a third of all blog posts in April 2006,” and that “Japanese and
Chinese language blogging has grown significantly.”
Other scholars have also written about blogs, a genre within computer-mediated
communication. Rebecca Blood wrote a history of blogs in the year 2000. The article gives a
brief history of the genre and explains why blogs are important: that they can provide a sense of
community and a source of uncensored information and that they can be solution for having to
sift through large amounts of information. Herring, Scheidt, Kouper and Wright in 2007 also
conducted a longitudinal content analysis of 457 blogs in different time segments over a period
of one year. This analysis showed that the blogs in their corpus were very popular expressive
tools for students. An earlier study by Herring, Schiedt, Wright and Bonus (2005) analyzed a
portion of the same blogs discussed above and found that a majority of the blogs in their sample
was used for self-expression.
There have been other studies that examine features of CMC language use outside of the
genre of blogs and for languages other than English. One such article by Begoña, MontesinosLópez, Pérez-Sabater, and Turney (2009) examined the influence of culture and subject matter in
another genre of CMC, discussion forums. They were looking for stylistic variation in Spanish,
Catalan and English online newspaper forums. What they found was the language differed
across cultural lines despite that the forums were dealing with the same subject matter and were
within the same genre of CMC. This study can be extrapolated to assume that blogs and other
genres will also exhibit different characteristics according to the cultural origins of the producer
of the text. Therefore, as with more traditional genres (letters, recipes, essays, etc.) there is
cross-cultural variation in CMC genre conventions.
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Combining this with the increased global use of these technologies, scholars have
become interested in studying and cataloging developments related to this field, asking such
questions as how people learn to use these technologies, how pegadogies of this skill might look
and more specifically to this research, how CMC can be incorporated into the language
classroom. There are many names for these skills: “21st century literacies, Internet literacies,
digital literacies, new media literacies, multiliteracies, information literacy, ICT literacies,
computer literacy and so forth” (Coiro, Knobel, Lankshear, & Leu, p.10). Regarding the first
two questions researchers have not yet reached a consensual theory of how to study the way that
people learn this new literacy nor even a comprehensive definition of what this new literacy fully
encompasses. It is agreed, however, that engaging with these technologies, as with any
technology, will require acquiring specific knowledge. In addition, the seemingly infinite
potential of these technologies suggests that the knowledge involved in this “literacy will also
include knowing how and when to make wise decisions about which technologies and which
forms and functions of literacy most support one’s purposes” (p. 5).
The third question of how CMC can be incorporated into the language classrooms has
been addressed by numerous researchers who have used a variety of the genres within CMC to
teach different things in the language classroom. Douglass (2009) looked at the way the use of
second-person pronoun in French-language blogs affects L2 sociopragmatic competence
development. Negueruela-Azarola (2009) looked at Spanish-language blogs in classrooms and
how they can create opportunities for second language development. He uses a sociocultural
framework and found that blogs have three uses in the classrooms: as texts, as psychological
tools and as communication. Van Compernolle and Abraham (2009) analyze generally the
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features of English-language weblogs and how these can be used for language learning and
teaching.
Several other studies also looked at the role of CMC in cultural acquisition. Altstaedter
and Jones, for example, declared, “Motivating students’ foreign language and culture acquisition
through web-based inquiry” in 2009 which describes a study that the authors implemented in an
undergraduate foreign language course with 14 participants to determine whether an inquirybased approach to learning through the use of the web would affect students’ understanding of
the target culture (in this case, the Hispanic culture) as well as the language that they are
learning, among other things. The results showed that students felt that their language skills had
improved, and that WebQuest, the web tool used, helped them to learn more about the language.
Liaw (2006) wrote “E-learning and the development of intercultural competence,” which
describes a study that looked at how having students engage in an online learning environment,
might foster the intercultural competence of EFL students. The focus of the study, she argues, is
to have students develop intercultural competence by communicating with e-pals in the US and a
web-based reading and writing environment, which consists of instructional units. Both
quantitative and qualitative data were used to analyze the students’ behaviors. The findings
showed that students did in fact gain further understanding of their own behaviors as well as
those of the students in the other culture.
Olarte, Hine and Quintero (2008) performed a similar study by looking at virtual forums
as a supplementary material in classrooms. They carried out a cross cultural and multiinstitution project in which they used technology as a platform through which L2 students of
English in Bogotá, Columbia and L2 students of Spanish in New Brunswick, Canada and
Dundee, Scotland, could communicate and learn from each other. The students were encouraged
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to tell stories to each other, as the writers of this article believe that stories foster communication
skills both in regards to creativity as well as argumentative skills. The authors had the goals of
providing students with media literacy, cross-cultural integration, online experience, the
opportunity for each student to work in the platform that is most suited to their individual
learning style, and finally an environment that will foster multilingualism. Students used
weblogs to post stories and engage in debates. Through the use of technology they formed
communities and developed invaluable language skills. The researchers came to the conclusion
that their study demonstrated that the applied use of technology in their classrooms was
successful. It helped students to learn and allowed them to form communities. This article then
demonstrates the successful use of technology to teach culture in the classroom and it does so for
both English and Spanish language learners.
Clearly then much recent research has been concerned with how culture should be
defined in the modern world, how culture can and should be taught in different scenarios and
how a cultural pedagogy might then look in classroom materials. Part of what constitutes this
modern world is information technology’s increasingly important role in people’s lives, and
language education researchers have been preoccupied with understanding how to teach the
skills, alongside language, that are necessary for navigating these technologies. This experiment
will examine these two issues as they cross and come into practice in a language classroom by
considering the following questions: what are some characteristics of blogs that are not present in
textbooks, and can blogs be used to teach culture in the modern classroom that would not be
possible using the textbooks alone.
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III. METHODOLOGY
In order to determine the effects of blogging tasks on American culture acquisition, I will
ask what are some characteristics of blogs that are not present in English language textbooks and
how can blogs be used to teach culture in English language classrooms in ways that are not
possible using textbooks alone. Because the use of computer-mediated communication in
language classrooms has been shown to have an effect on the acquisition of language and culture
and because blogs have been found to differ in many ways from traditional texts, I hypothesize
that English language teachers’ use of supplementary blog tasks will have an effect on their
students’ culture acquisition in a way that is different from the effects seen when only textbooks
are used. This experiment aims to gather evidence to disprove that blog tasks do not affect
culture acquisition of students in English language classrooms.

A. PARTICIPANTS
Interventions are a part of a course syllabus, so participants will not be subjected to any
extraordinary conditions due to this study. The research is looking at actions that would be
taking place with or without this simultaneous experiment. Therefore, in order to align the
research with guidelines for working with human subjects, the teachers were contacted to grant
the researcher access to the classrooms and access was granted. Further permission is not
needed.
Participants in the study were very similar to each other in ways that are relevant to this
experiment. All participants were students taking a Reading and Writing and a Listening and
13

Speaking course as well as participating in a series of program-planned cultural activities as part
of a month-long special program in an Intensive English Program at a research university in the
Southeastern United States. All of the students have the same L1 and are at the same proficiency
level of English. They also all fall within the age range of 18-22 years.
Upon arriving to the United States, students were placed into two groups that would
attend classes together. As program administrators formed these classrooms, the participants
form a convenience sample. Students’ level (beginner) was reported to the program by their
home university. Program administrators then placed students into classrooms with the goal of
having as equal a ratio as possible of the sexes in each class. One class (experimental) had 6
girls and 3 boys and the other class (control) had 5 girls and 4 boys. Each classroom had the
same amount of students.

B. DESIGN AND MATERIALS
The study used a nonequivalent pre-test post-test control group design. One classroom
acted as the control group while the other classroom acted as the experimental group. The
control group’s syllabus did not include blog assignments; students worked from a textbook.
The experimental group’s classwork, however, included blog assignments, which were couched
by a pre-test and a post-test and which built upon cultural readings from the textbooks. Students
did blog assignments in the last two of the three chapters covered during the course.
As the experiment took place in the students’ Reading and Writing class, the textbook
used for this class was the second edition of Northstar: Reading and Writing Level 1. Students
covered Unit 2 “What Will I Wear?” and Unit 3 “Art for Everyone”. The readings in Unit 2
were a letter from a principal to parents about a change in a school’s uniform policy and an
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editorial about the change in said school’s uniform policy. The readings in Unit 3 were an
interview with an artist from an art magazine coupled with a timeline of the artist’s life and an
informational paragraph about said artist’s artwork, which included two of the artist’s works.
I developed the pre-tests and post-tests in consultation with my advisor. They are all
multiple choice with three optional answers for each question. The questions were concerned
with determining student acquisition of salient features of the texts as well as the content of the
texts. I also developed the blog assignments. The assignments asked students to recognize and
then reproduce salient features from the original texts while also discussing relevant content
from the original texts. The experimental classroom had a private blog through Blogger.com. In
order to access the blog, students had to sign in with a username and password provided by the
teacher. Only those invited to the blog by the teacher could see anything on the blog. Doing so
ensured the privacy of the students.

C. DATA COLLECTION AND ANALYSIS
The first blog served to pilot the experiment. Prior to the class, I spoke with the teachers
who would be administering the tests to their students about how to go about administration in a
uniform way. Students were to be asked to read aloud a passage twice as a class. After this
reading, the teacher would hand out the pre-test. This procedure was repeated for the second
reading in the chapter to reach a total of 10 questions per chapter. At this point, the experimental
group was assigned a blog assignment. A sample post to the blog was modeled for the students
when the teacher introduced the assignment. Once students had completed the blog assignment
each student was assigned to comment on the post of another student. The teacher also modeled
this process.
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While the experimental group worked on blogs, the teacher of the control group
continued teaching from the textbook after the pre-test. Once the pre-tests were graded, teachers
gave students back their tests and went over the correct answers. Both classes were also told as
part of test review that they should review the cultural readings because this information would
appear on their chapter tests. On test day, students were given the post-test, which was
comprised of 10 questions, as part of their overall chapter test. This process was repeated almost
identically across the pilot and experimental study. However, during the experimental study the
teacher did not model the process of posting to the blog.
Despite discussing how to act uniformly concerning the tests, teachers did not sit down
and plan their lessons together. They were, however, using the same material and had to cover
the same amount of material in the same amount of time. This left room for teachers’ individual
teaching styles and discretion about how best to teach the material.
After receiving students’ scores, I put them through SPSS to calculate descriptive
statistics including the difference between pre-test and post-test from each chapter and the
average, median, standard deviation and mode of each classes’ pre-test, post-test and the
difference between the two tests. An independent samples t-test was also conducted in order to
determine if there is a statistically significant difference between the performances of the two
groups. A Mann-Whitney U test was required as well due to there being non-normally
distributed data (outliers).
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IV. RESULTS
As part of the pilot study, completed while students were working out of Unit 2, students read
the following two readings. The first reading (Figure 1) is a letter from a school principal to
parents and students regarding a school uniform policy change.

Figure 1. Unit 2 Reading One. This figure shows the first cultural reading from Unit 2.
17

The second reading (Figure 2) is an editorial written by a student at the school with the
impending uniform policy change. The two readings express opposite opinions regarding the
change.

Figure 2. Unit 2 Reading Two. This figure shows the second cultural reading from Unit 2.

Students next completed the following pre-tests (Figure 3) and posttests (Figure 4). The pre-tests
were completed as quizzes during a regular class day. The posttests were a part of their unit
tests.

18

Figure 3. Unit 2 Pretests. This figure shows the Unit 2 pretest quizzes.
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Figure 4. Unit 2 Posttest. This figure shows the Unit 2 posttest.
20

Between the pretest and the posttest, students in the experimental group were asked to
complete a blog assignment. The Unit 2 blog assignment, found in figure 5 has two parts. The
first part asks students to write their opinion in the form of a letter. The second part asks
students to write their opinion in the form of an editorial. Students are asked to follow the
formats shown in the readings. The content of both of these formats should describe the dress of
a person whose picture they found online as well as address whether they like or dislike the
dress. Additionally students should use the grammatical forms they learned in the unit to express
their opinion.

21

Figure 5. Unit 2 Blog Assignment. This figure shows the Unit 2 blog assignment.
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After the students completed the tests, I organized their data into a chart, Table 1,
showing the pre and post test scores, the differences between the scores and some descriptive
statistics.

Table 1. Unit 2 Test Results. This table shows Unit 2 test data and statistics.

After running the basic descriptive statistics, I needed to make sure that all the assumptions for a
t-test were met. Three are met by study design: have a continuous dependent variable (scores on
tests), have an independent variable which is categorical between two groups (control and
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experimental) and have independence of variables (different participants in each group).
Another assumption is that the dependent variable will be approximately normally distributed for
both the control and experimental group. Normal distribution can be determined through a
Shapiro-Wilk test for normality.

Table 2. Unit 2 Test of Normality. This table shows the Shapiro-Wilk test results for Unit 2.

In Table 2, the sig. column marked with an arrow tells whether the data is normally distributed.
If the number is larger than .05 then the assumption of normality is met. Here we see that for
both groups the assumption is met.
Another assumption is that there are no significant outliers in the data (indicated by
points outside the boxes), which the Figure 6 shows there are not any.
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Figure 6. Unit 2 Box Plot. This figure shows there are no significant outliers in the data.

The final assumption to be met is that there is equality or homogeneity of variances,
which can be determined using the Levene’s Test for Equality of Variances. The number in the
Sig. row in Table 3 below marked by a yellow arrow should be greater than .05 if the population
variance for both groups is equal. With the number .449, this test has determined that the data
meets this assumption.
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Table 3. Unit 2 Levene’s Test. Shows equality of variances for Unit 2 data.

The Levene’s test for Equality of Variances is run as a part of the Independent Samples ttest. The rest of the t-test is reported below in Table 4. The main information that we need from
this chart can be found in the Sig. column, marked by an orange block arrow. In order for the
results to be statistically significant the number here needs to be less than .05, which it is not.

Table 4. Unit 2 Independent Samples T-Test. This table shows the statistical significance.
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When completing Unit 3 students followed a similar procedure. However, the
book contained slightly different readings for this unit, showing three different genres (timeline,
interview, multimedia reading) instead of two (letter and editorial). Additionally for unit 3 there
was a much clearer cultural lesson: art. The readings are in Figure 7, 8, 9, and 10.

Figure 7. Unit 3 Reading One – A. This figure shows the first cultural reading for Unit 3.
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Figure 8. Unit 3 Reading One – B. This figure shows the first cultural reading for Unit 3.

Figure 9. Unit 3 Reading One – C. This figure shows the first cultural reading for Unit 3.
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Figure 10. Unit 3 Reading Two. This figure shows the second cultural reading for Unit 3.

After the readings, the students again completed both a pretest (given as a quiz during
class) and a posttest (given as a section of the unit test). Due to the unequal length of the
different genres compared to the lengths of the readings in unit 2, the quizzes for Unit 3 (Figures
11, 12, 13) are of unequal length. They do however ask the students about similar information
from the readings: features and content.
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Figure 11. Unit 3 Pretest – A. This figure shows the first part of the Unit 3 pretest quiz.
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Figure 12. Unit 3 Pretest – B. This figure shows the second part of the Unit 3 pretest quiz.

31

Figure 13. Unit 3 Posttest. This figure shows the Unit 3 posttest quiz.
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Figure 14. Unit 3 Blog Assignment. This figure shows the Unit 3 Blog Assignment.
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After completing the pretest, students from the experimental group completed the above
blog assignment. This assignment (Figure 14) only asked students to create one of the genres
from the readings.
After the course work for the class was completed, I again collected the pretest and
posttest scores to compile into Table 5. I also calculated the differences between the students’
scores and calculated some descriptive statistics.

Table 5. Unit 3 Test Results. This table shows Unit 3 test data and statistics
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For unit 3 data, I ran the Shapiro-Wilk test of normality to make sure that the dependent
variable will be approximately normally distributed for both the control and experimental group.
Since both numbers in the sig. column on Table 6 are higher than .05, this assumption is met.

Table 6. Unit 3 Test of Normality. This table shows the Shapiro-Wilk test results.

The next assumption is that there are no significant outliers in the data, but for this set of data
(Figure 15), this assumption is not met, as there are four significant outliers.
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Figure 15. Unit 3 Box Plot. This figure shows there are significant outliers in the data.

Despite breaking one of the assumptions of the t-test, I decided to continue with the t-test with
the outliers intact to see what the results would be.
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Table 7. Unit 3 Levene’s Test. This table shows equality of variances for Unit 3 data.

To determine if the final assumption (equality or homogeneity of population variance of
both groups) was met, I ran Levene’s test (Table 7). A significance over .05 (.59) showed that it
was.
Finally, I moved on to run the t-test to determine the statistical significance of the mean
difference (Table 8). The column marked by the orange block arrow show these values.

Table 8. Unit 3 Independent Samples T-Test. This table shows statistical significance for Unit 3.

As these numbers are above .05 (.082, .083) they are not statistically significant.
However, these numbers do look more promising than those yielded by the data from unit 2,
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despite having outliers. Because the data from this test did not meet all the assumptions, I
decided to run the nonparametric Mann Whitney U test, a test not as affected by outliers as the ttest, to see how the data looked.
The Mann-Whitney U test shares three assumptions with the independent samples t-test:
a continuous dependent variable (scores on tests), an independent variable, which is categorical
between two groups (control and experimental) and an independence of variables (different
participants in each group). However, for the Mann-Whitney test the determination must be
made if the distributions of scores for both groups of the independent variable have the same
shape or a different shape, as this will change how the data is interpreted. In order to determine
the shape of the distribution, I created the following graph, which shows that the distributions
have a different shape.
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Figure 16. Unit 3 Score Distributions. This figure shows the distributions of Unit 3 scores

Because the distributions in Figure 16 have different shapes, we can use this test to
compare differences in distributions, lower/higher scores and/or mean ranks. If the distributions
had been the same shape, then we could have compared the differences in means. Table 9 on the
following page contains the needed information to do this.
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Table 9. Unit 3 Mann-Whitney Test. This table shows statistical significance for Unit 3.

There are two significance numbers that we can look at to determine statistical
significance. The first is indicated by a yellow arrow above and shows the asymptomatic
significance, which is the approximate statistical significance. However, for smaller samples
(less than 20) it can be better to refer to the exact significance, indicated by an orange arrow, if
there are no ties in the data. A tie in the data happens when two or more participants have the
same value on the dependent variable. The exact significance value does not correct for these
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ties, which inflates the value. In data set with ties, which is the scenario for the Unit 3 data, it is
better to refer again to the asymptomatic value. In order for the value to be statistically
significant, the value must be lower than .05, which is the case here with a value of .043 found
on Table 9.

Figure 17. Unit 2 Score Distributions. This figure shows the distribution of Unit 2 scores.

After determining that I needed to run a Mann-Whitney test for Unit 3, I went back and
ran one for Unit 2 as well. Figure 17 shows that the distributions have different shapes. Many of
the participants shared the same value on the dependent variable, so I choose to look at the
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asymptomatic value in Table 10, which is well above .05 (.138). This means that for Unit 2 the
differences between test scores are not statistically significant.

Table 10. Unit 2 Mann-Whitney Test. This table shows statistical significance for Unit 2.
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V. CONCLUSION

One purpose of this experiment was to show quantifiably any effects that blogs may have
had on learning, specifically culture acquisition. When examining the differences in scores
between the unit 2 pre-test and post-test, blogs seem to have a negative effect. However, I
believe this is a result of the blogs being a new medium for the students. The students in the
experimental group did not complete the assignment as directed i.e. did not post two separate
formats, which showed that they had trouble understanding the instructions. They also had
trouble navigating the blog-posting page, shown by their lack of accompanying pictures and by
some of them needing a second modeling session to successfully post. However, as Unit 2 was a
pilot run, the data from Unit 3 should give more telling results.
Overall the data from unit 3 looks very different from unit 2. Blogs are showing to have
a positive effect on culture acquisition here. This validates my suspicion that the poor
performance of the experimental group during unit 2 was due to their acclimating to blogs.
Students in the experimental group were required to interact with a resource that was entirely
new to them (or at least in its English language format). I additionally suspect that performance
was affected by a more careful construction of the blog assignment. After the problems
encountered during unit 2 with student comprehension, I attempted to more closely relate the
information in the culture readings with the requirements of the blog assignment as well as to
compose a more straightforward assignment now having a better understanding of the
participants’ level and capabilities with the English language. However, there is the chance that
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individual teaching styles might have also contributed to the differences since this aspect of the
classrooms was not completely controlled for nor would it have been easy (or perhaps possible)
to do so even if it were attempted.

Figure 18. Blog Screen Shot – A. This figure shows what students when posting a blog.
With experimental results showing that blogs have a positive effect, the differences in
results from unit 2 (pilot unit) and unit 3 (experimental) also show the complexity that accessing
new mediums and/or technologies can initially pose. Students participating in the experimental
group not only strengthened their English language skills through a variety of skills focuses
along with the control group (grammar, reading, critical thinking, etc.), but they additionally
became familiar with the nuances of a variety of English language genres through blog
assignments. The assignments required that students notice the salient features of these texts,
something that was certainly possible for both groups when reading the textbooks, but it also
required that students recreate these genres using the language they had just learned. However,
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by using the medium of a blog to do so students encountered a variety of words, icons and
navigational actions that are not present nor could they be present in more traditional classroom
materials, including textbooks, in an interactional way. Figures 18 and 19 show a split screen
shot of what students encounter on the blog posting page.

Figure 19. Blog Screen Shot – B. This figure shows what students see when posting a blog
Though students were not directly tested on the new words, icons and navigational icons
during the pre and post-tests, understanding of many of them were required to finish the
assignment successfully. In this way, students were indirectly required to learn and put into
practice this knowledge. This type of learning, which incorporates learning language skills,
content knowledge and knowledge about genre and medium (Begoña, Montesinos-López, PérezSabater, & Turney 2009), is a very useful way to expose students to the realm of new medias.
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However, there is much left to learn about learning in this way and the tools that can be
used to do so. Future research could be done to add to the literature that recognizes and records
the diversity among different formats of not only blogs within English and within/between other
languages, but also among the ever-growing variety of emerging media (Blood 2000;
Blogosphere 2006; de Argaez 2010; de Argaez 2012; Herring, Scheidt, Kouper, & Wright 2007;
Herring, Scheidt, Wright, & Bonus 2005). This will lead to an expanded knowledge base from
which teachers can make informed decisions about what medium they want students to become
proficient with and what the different mediums have to offer. Many classrooms currently use
technology as a supplement to learning already so such an information collection would prove
quite useful not only to expand awareness of the uses of technology and to add to the research
that already exists (Alstaedter & Jones 2009; Douglass (2009); Liaw (2006); Olarte et al., 2008;
Van Compernolle & Abraham 2009; Negueruela-Azarola (2009), but also to allow teachers and
their wider organizations to make use of it strategically in a way that is beneficial to everyone
involved. The technology and technological medium information resources would also be useful
to researchers wishing to complete studies examining their uses in the classroom in a study
similar to my own.
Considering the limitations of my research, a similar study could be repeated to improve
upon the results. Having a small sample size as well as not controlling for differences in lesson
plans or teaching styles could be remedied with more planning and with the convenience of
bigger classrooms that are willing to participate. It might also be a good idea to take a survey of
students’ past experiences with blogs and/or technology as this could have an effect on the
scores. Though the students in my experiment were beginners, an experiment with students at a
higher level or with students who have lived in the United States before could have had previous
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exposure to blogs and so might not be learning anything new when learning how to use blogs.
With the information from the survey, a researcher could select a medium that students are not
already familiar with.
Additionally, interviewing students or asking them to write a reflective essay about their
experiences with blogs would add to the depth of the study. Having a qualitative element will
show how students perceive that their learning processes were affected by blogs or another new
medium, which could be used to supplement any quantitative data collected. Teachers or
researchers could ask students if they enjoyed using blogs, if they had any problems with them, if
they felt that it helped their learning, etc. Students could also be asked if they believe that new
medias are different from traditional materials and accordingly, why or why not?
It is important to consider that incorporating technology into a classroom will not have as
powerful an effect if the more traditional materials that technology is being used to supplement
are not reflective of a world that allows such technology to exist. Textbooks that are sensitive
and applicable to the variety of situations that English is taught now with its status as a global
language (Crystal 2003) are required. For example, Kramsch (1998) has noted the importance of
not using materials that insist on a native speaker model that outlines appropriate and
inappropriate uses of language, but rather feels that the intercultural speaker should be a model.
Such a speaker will be ready to use language for a variety of English language situations not just
ones dominated by so-called appropriate language. Much of what makes CMC remarkable such
as its use for self-expression and its ability to transcend national and cultural borders would not
fit with a text that venerates one national or local variety of English. Those looking for advice
on how to carefully select classroom materials can look at the many other researchers who have
also devoted attention to the teaching of culture in a multicultural English world, its classrooms
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and the way that culture teaching looks in textbooks (Cortazzi et. al 2009; McKay 2002; Moran
2001; Shin et. al. 2011).
The textbook I examined in this study had the limitation that not all of the chapters had a
clear cultural lesson. Unit 2 focuses on a school and community discussion about the impending
implementation of a school uniform policy. While such a decision undoubtedly could not
happen everywhere in the world, with many countries already mandating school uniforms, the
reasons for and against uniforms are widely universal. However, students did have the
opportunity to look at the format of a letter and an editorial, which can vary across cultures. Unit
3 had an explicit cultural lesson: the art of Keith Haring. His art often had a political or social
theme such as a fighting against AIDS (which he died of) or wanting the people of South Africa
to be free from the system of apartheid. He also painted on the Berlin Wall and was arrested for
drawing graffiti on the New York Subway. Haring was very active in the current affairs of his
day and his art reflects his passion for getting involved and solving problems. Additionally, Unit
3’s readings’ genres are more universal than those of unit 2 e.g., timelines are based on a
mathematical representation. Therefore, the content of Unit 3 became central in the tests, while
questions about format took a secondary position. For Unit 2, format and then content were the
focus. In the future, chapters could be examined for such fluctuations in order to ensure that all
tests can ask about equivalent issues at the same.
Overall, using technology in the classroom is very beneficial. The development of
technologies has seeped into and merged with our everyday lives so much so that scholars have
suggested that the way that people communicate has changed (Thorne 2007) and that using them
constitutes an entirely new literacy, one which encompasses having the knowledge to make
informed decisions regarding which technologies to use and when and how to use them for an
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intended goal (Coiro et. al 2010). Exposing students to any one or better yet a number of these
technologies can help them to develop this literacy, preparing them for the world outside of the
classroom.
Learning a new language or even about a different variety of one’s native language can
be a difficult experience. Oftentimes learners feel lost and confused. Concepts or icons that
were taken for granted are suddenly exposed to be not as originally perceived when viewed
through the words and thoughts of a different culture shaped by a different history. This
experiment has explored the use of a tool to help students make sense of the culture and language
learning process: blogging – blogging until the foggy thoughts begin to lift and a new world
appears.
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